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Introduction to Expert Annotations
ES Resources has designed an Ethnic Studies praxis that uses histor ical  inquiry and
close reading to teach students how, what,  and when to annotate pr imary sources.
These activit ies are organized around recurring habits of historical  thinking

rather than isolated historical  facts.  Students pract ice the r igorous work of
histor ians:  examine evidence, identi fy perspective,  s i tuate authors and arguments
within histor ical  context,  weigh competing interpretat ions,  and support c la ims with
evidence. These habits intentional ly recur in our instruct ional  materials  so that
students gradual ly assume greater responsibi l i ty as teacher scaffolds are removed.

Download Activ ityView More Annotat ions

Example of an ES Resources “Expert Annotations” handout.

https://esresources.org/lesson-plan/
https://esresources.org/primary-sources/


E D I T O R ’ S  N O T E

IN CELEBRATION AND COMMEMORATION

A summer issue rooted in inquiry, reflection, and classroom practice.

This summer issue of the ES Resources Educator Bulletin explores two important summer
commemorations—Disability Pride Month and the nation’s 250  year—through inquiry-driven
classroom resources, guest editorials, primary source investigations, and ready-to-use instructional
materials designed for Ethnic Studies classrooms.

th

In celebration of Disability Pride Month, we are
honored to feature a guest editorial by Liz
Berger, a social worker and doctoral candidate
whose work focuses on neurodiversity,
accessibility, and bias. Drawing on both
professional and personal experience, Berger
reflects on what meaningful inclusion looks like in
Ethnic Studies classrooms and offers practical
guidance for designing learning experiences that
reduce barriers, recognize disability as an
important part of human diversity, and support
all learners. This section also includes classroom
activities, multimedia resources, and links to
lesson plans that introduce students to the
history of the disability rights movement and the
ongoing pursuit of accessibility and inclusion.

Our "Foundings" section invites educators and
students to revisit the promises and
contradictions of the nation’s founding through
close reading, historical inquiry, and primary
sources. We are especially honored to feature a
guest editorial by Reverend Dr. Benjamin F.
Chavis, Jr.—civil rights leader, author, and
Senior Fellow for Divinity and Interdisciplinary
Studies at Duke University Divinity School—who
reflects on ethical courage, John Lewis's call to
make "good trouble," and the responsibility to
confront injustice rather than remain silent. He
reminds us that civic education is not only about
understanding history but also about cultivating
moral leadership and thoughtful citizenship.

This issue also offers a preview of the expanding
ES Resources Ethnic Studies curriculum project.
Throughout these pages, you'll find inquiry-
driven classroom activities, primary source
investigations, Expert Annotations, student
handouts, and multimedia classroom connections
designed to help students think like historians.

Our model invites learners to see themselves as
agents of historical change. They investigate
evidence, ask questions, evaluate competing
interpretations, and develop ideas by close
reading. These materials represent the first
releases in a growing collection of curriculum and
instructional resources that will continue to
expand on ESResources.org.

Finally, we are excited to announce the launch of
the ES Resources Ethnic Studies Curriculum
Innovation Fellowship, a funded opportunity
recognizing California educators who are
developing exemplary Ethnic Studies curriculum.
We invite teachers to learn more about the
fellowship, eligibility requirements, advisory
committee, and application process by visiting
ESResources.org/teacher-fellowship/.

As always, thank you for the work you do every
day to create thoughtful, engaging, and inclusive
learning experiences for your students. We hope
the resources in this issue support and inspire
your classroom practice.
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https://esresources.org/teacher-fellowship/


It is a narrative, and over
the course of generations we
take this sentence and
expand it, so more people
are included.

LISTEN 

In this  podcast,  Walter Isaacson argues that
the Declarat ion of Independence provides
an ongoing, guiding purpose for the United
States.  Even as the nat ion has not always
l ived up to i ts  own ideal  of  human equal i ty:
“It  is  a narrat ive,  and over the course of
generat ions we take this sentence and
expand it ,  so more people are included.”
Isaacson contends that the nat ion’s story is
one of continual ly working towards a
founding  ideal,  meaning that i f  President
Abraham Lincoln were al ive today, he
would l ikely see the United States as st i l l
working to ful f i l l  that miss ion statement.
Isaacson proposes that L incoln might say,
“You’re st i l l  trying to prove it .”

Isaacson explains that although the phrase
did not or iginal ly include everyone in
pract ice—such as enslaved people,  women,
and many others—later generat ions have
used this “mission statement” to argue for
expanding r ights and equal i ty over t ime.
Notable examples can be seen in the
writ ings and speeches of Frederick
Douglass,  Susan B. Anthony, and Rev. Dr.
Mart in Luther King, Jr .

E S  R E S O U R C E S  C U R R I C L U M  /  P O D C A S T  A C T I V I T Y

Is Equality “a Radical Idea”?
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In the history of the United States,
movements for the abol it ion of s lavery,
women’s suffrage, c iv i l  r ights,
disabi l i ty access,  and LGBTQ+ r ights
have al l  appealed to the Declarat ion of
Independence’s pr inciples to advocate
for greater inclusion. Walter Isaacson,
Chairman Emeritus of the Board of
Teach For America,  descr ibes the
phrase, “al l  men are created equal ,” as
the mission statement  of  the nat ion
and argues that i t  expresses a founding
ideal .  Every generat ion must work to
expand access to that ideal .  

Download Activ ity
& Answer Key

https://esresources.org/movies-and-videos/is-equality-a-radical-idea-a-historians-discussion-between-walter-isaacson-and-shilo-brooks-the-mission-statement-of-the-united-states/
https://esresources.org/movies-and-videos/is-equality-a-radical-idea-a-historians-discussion-between-walter-isaacson-and-shilo-brooks-the-mission-statement-of-the-united-states/
https://esresources.org/lesson-plan/whose-we-the-limits-of-a-founding-narrative/
https://esresources.org/lesson-plan/whose-we-the-limits-of-a-founding-narrative/


IN HIS FIRST DRAFT of the U.S. Declaration of Independence, Thomas Jefferson wrote a tirade
“on slavery.” It was removed from the final version. Today, this passage is often referred to as
the “deleted passage on slavery.”

But was the passage actually
saying something different?
A question for close reading and classroom discussion.

GUEST EDITORIAL
 E S  R E S O U R C E S  C U R R I C U L U M  S A M P L E  /  P R I M A R Y  S O U R C E  S T U D Y
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The Deleted Passage
SLAVERY AND THE CONTRADICTION INSIDE INDEPENDENCE

Rather than speaking out against the
institution of American slavery, Jefferson
spends the paragraph primarily rebuking
the British king for his apparent hypocrisy:
How can you permit the Transatlantic
slave trade yet offer freedom to Black
loyalists who fight with you against the
American revolutionary cause?

Download Annotat ions

View Activ ity

https://esresources.org/primary-sources/annotated-jeffersons-deleted-passage-transatlantic-slave-trade-king-george-iii-and-the-declaration-of-independence/
https://esresources.org/lesson-plan/the-deleted-passage-slavery-contradiction-and-the-assignment-of-blame/


Student Questions
Learning Excerpts

CLOSE READING  /  DISCUSSION PROMPTS

Jefferson criticizes King George III for blocking efforts to restrict the slave trade.
What is the difference between outlawing the Transatlantic Slave Trade and
abolishing slavery itself? Why is this distinction important for understanding
Jefferson's argument?

Jefferson describes an "open market where MEN should be bought & sold." What
is Jefferson criticizing about commerce in this sentence? How does the language of
markets and buying and selling change when the "goods" are human beings?

Throughout this passage, Jefferson uses very different language when describing
King George III and enslaved Africans. Compare the verbs used for each.
Which actions are described actively? 
Which actions are described passively?

In the final sentence, Jefferson criticizes King George III for encouraging Black
people to fight against the American colonies. At this time in history, the
Black community in the American colonies included enslaved, escaped, and
free people. How are Black people in the American colonies portrayed in this
paragraph? Do they appear as independent actors making choices, or as
people being used by others? Explain using evidence from the text.

 E S  R E S O U R C E S  C U R R I C U L U M  S A M P L E  /  S T U D E N T  H A N D O U T
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The complete activity handout has more than a dozen questions to choose from!

Download Quest ions

THE DELETED PASSAGE
SLAVERY, CONTRADICTION, AND THE ASSIGNMENT OF BLAME

https://esresources.org/lesson-plan/the-deleted-passage-slavery-contradiction-and-the-assignment-of-blame/


MINISERIES

C L A S S R O O M  C O N N E C T I O N  /  B L A C K  L O Y A L I S T S
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There is nothing united about a nation that declares ‘all men
are created equal’ but keeps its people in chains” - Ep. 4

Watch Miniser iesPrimary Source

Aminata Diallo’s is a harrowing life story — from being kidnapped in West Africa at

age 11 to surviving enslavement in South Carolina, helping the British record names

in the historic “Book of Negroes,” and traveling to Nova Scotia and Sierra Leone —  

the show brings real, historical experiences to life with a fictional protagonist. The

Book of Negroes is based on a historical fiction novel by Canadian novelist Lawrence

Hill. However, between 1783-84 a British military ledger called the “Book of Negroes”

really did record the names, ages, physical descriptions, and claims to freedom of

about 3,000 Black Loyalists who were granted passage by the British out of the newly

formed United States of America.

The British Army made proclamations of freedom for Black people who joined
the British cause during the American Revolutionary War. While the policy had
major limitations, approximately 3,000 formerly enslaved Black Loyalists were
provided transport out of the newly established United States of America. 

The Book of Negroes

Teacher discretion is advised, as some scenes will not be appropriate for all students. Please refer
to the ESResources.org resource page for guidance on teaching The Book of Negroes: Miniseries. 

https://esresources.org/movies-and-videos/miniseries-the-book-of-negroes/
https://esresources.org/movies-and-videos/miniseries-the-book-of-negroes/
https://esresources.org/primary-sources/the-book-of-negroes-1783-84-british-military-ledger/
https://esresources.org/movies-and-videos/miniseries-the-book-of-negroes/?preview=true


ESRESOURCES.ORG CURRICULUM

We hold these truths to be
self-evident, that all men
are created equal...”

The Declarat ion of Independence made a histor ic c la im, but history is
an ongoing conversation  – not a sett led narrat ive.  Every generat ion
inherits  the past,  wrest les with i ts  contradict ions,  and leaves behind
new interpretat ions for future generat ions.  

From the Civi l  Rights Movement to disabi l i ty r ights,  Sojourner Truth to
the 19  Amendment,  these ES Resources classroom act iv it ies invite
students to investigate how meaning is constructed, contested, and
reconstructed across generations .  

t h

Learners discover that they,  too, inherit  the ideas,  debates,  and
unfinished aspirat ions of the past.  

ESRESOURCES.ORG |  Ethnic Studies Educator Support |  9

Discover



P P R I M A R Y  S O U R C E  /  E X P E R T  A N N O T A T I O N S

ESRESOURCES.ORG |  Ethnic Studies Educator Support |  10

Download Annotat ions Literary Devices Handout

https://esresources.org/primary-sources/liberty-tree-ballad-1775-by-thomas-paine-expert-annotations/
https://esresources.org/lesson-plan/reading-revolution-through-song-rhetoric-resistance-and-tom-paines-bones-2/


E S  R E S O U R C E S  E X P E R T  L E A R N I N G  /  M O D E L

Point out the title on the annotated “Liberty Tree” PDF. Students will see a tree drawn above
the word “Tree.” Clearly, that is a literal depiction.

INTRODUCT ION TO EXPERT  ANNOTAT IONS

ASK YOUR STUDENTS

Turn students’ attention to the highlighted
word in the title: “Liberty.” Why did the Expert
Annotator highlight that word? 

Draw your pointer from the highlighted word to
the arrow, which leads to a yellow note. Read
aloud the first sentence of the note: “Liberty = the
right or agency to act, believe, and express
oneself without external (or internal?) constraints,
punishment, or situations of oppression.”

ASK YOUR STUDENTS

EXPLAIN TO YOUR STUDENTS

A word in the title often suggests it will be a
primary topic of the text. The Expert
Annotator wanted to be sure they would
understand what the purpose, message, and
argument of the text is so they needed to
define the word first even though they
already knew what it meant to them, or in
everyday use. While they were defining it, they
realized they actually had a question about the
definition itself and wanted to ask, Is liberty
something that must be given to other people,
or is it something that happens on the inside?

READ ALOUD TO YOUR STUDENTS

Read the second sentence on the yellow
annotation tab aloud, which is an Expert
Annotator’s question: “Must be balanced
with the right and obligation to respect
and uphold the liberty of others?!”

EXPLAIN TO YOUR STUDENTS

ESRESOURCES.ORG |  Ethnic Studies Educator Support |  11

Guided Exploration

Oh, the Expert Annotator
was defining the word,
“Liberty.”

REALIZATION FOR STUDENTS

Why would the Expert
Reader need to define the
word before reading the
document?

Because the Expert
Annotator defined the word
“liberty” before starting to
read the text, they went into
the activity already having
developed this big question
to explore while reading.

DIRECTIONS - FOR INSTRUCTORS

Download Activ ity

https://esresources.org/primary-sources/liberty-tree-ballad-1775-by-thomas-paine-expert-annotations/
https://esresources.org/lesson-plan/studying-primary-sources-close-reading-expert-annotations/


Introduction to Expert Readers
Tips for the Expert Learner Role

WHAT IS CLOSE READING?

Close reading means reading a text carefully
and purposefully, paying attention to details,
language, evidence, and the author's message.
Sometimes, people read a text multiple times,
with a different focus each time.

Close reading also means asking questions and
making personal connections between what
you're reading and what you already know. It
requires doing extra digging—looking up the
definition of an unfamiliar word, researching the
historical period when the document was
written, or looking into the background of the
author.

EXAMPLE: WHY NO AUTHOR?

If there is no author listed on a primary source,
that can lead to important close reading
questions:

• Why is there no author?
• Was it written by one person or multiple?
• Why did they not include their name?
   (e.g., gender bias, political fear)

Historians often ask questions about credibility,
purpose, informativity, impact, novelty, and
patterns.

CLOSE-READING EXAMPLE

Look at the arrow next to "trees." The Expert Annotator asks, "What happens on trees?"

Ask: Why did the Expert Annotator ask that question? Why would exploring it help them
understand the text better?

The Expert Annotator finishes the note by asking "What 'hangs' on trees?" Encourage students to
keep that question in mind as you close-read the Expert Annotator's notes and the ballad,
"Liberty Tree," as a class.

THE EXPERT LEARNER ROLE

An Expert Learner approaches a text the way a historian or scholar would—with curiosity, skepticism,
and a willingness to dig deeper. Before reading, they define key terms. While reading, they ask
questions, make connections, and note patterns. After reading, they reflect on what they learned and
what questions remain.

In this activity, students and teachers practice the Expert Learner role by following the annotations of
an Expert Reader and discussing why each annotation was made.

E S  R E S O U R C E S  E X P E R T  L E A R N I N G  /  M O D E L
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Introduction to Expert Learners

Recommendations

GUIDANCE FOR INSTRUCTORS
Sit down with your students. Literally join them
at the table as a peer in this activity. Read
together, think together, and ask questions
with the text, the annotator, and each other.
Read aloud popcorn style.   Students will learn
historical context, new vocabulary, and critical
inquiry and reading skills, but the goal is for
students not merely to understand the
meanings or notice literary devices. It is for
students to explore the use, form, and type of
annotating itself and become confident doing
annotations independently.

Recommendations

ROLE ASSIGNMENTS
At first, the teacher will be the Expert Learner. As
the Expert Learner, pause the group strategically,
noting your own reactions, ideas or questions. Stay
attuned to the student behaviors and ask students
frequently if they wish to contribute thoughts,
connections, frustrations, excitement, ideas, or
questions – whether contextual, clarification, or
purely out of curiosity. Identify moments where
students might have found answers to the student
questions on a handout, and guide students
towards completing both fact-based and synthesis
questions throughout the activity. 

CLOSE-READING EXAMPLE

Group 1: Assign half the class to one group. These students will read the original text and
pause when the annotator has made a note on that text. Any student assigned to Group 1 can
jump in to read the original text.
Group 2: The other half of students will be assigned to read the annotator’s comments. Any
student assigned to group 2 can jump in to read an annotator’s comment.

NOTE ON LIMITATIONS

The Expert Annotations are one example of how an experienced reader engages with a complex
historical text; they are not unfalsifiable data sources. Use them to make expert thinking visible: asking
questions, identifying uncertainty, making evidence-based connections, and revising interpretations as
new information emerges. The goal is to apprentice students into the habits of historical inquiry, so
they gradually become independent close readers themselves. Students will learn that historians build
understanding by gathering evidence rather than relying on immediate certainty.

E S  R E S O U R C E S  E X P E R T  L E A R N I N G  /  M O D E L
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https://esresources.org/lesson-plan/expert-learner-activity-reading-primary-sources-annotating-and-historical-research/
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E S  R E S O U R C E S  C U R R I C U L U M  /  C R E A T I V E  E N T R Y

Points my classmates and I made that the Expert Annotator…
Did address
Did not address 

Five new things I learned or thought from engaging with the
Expert Annotator’s notes
One thing that feels clearer or more certain to me
One thing I’m still struggling with
Two questions I have 
“This line was interesting to me because…What did you think
about it? Why?
“I don’t like that is says ... what do you think?”
“I loved this word because it conveys… but I’m not sure because
it might…what do you think?
“I remember you once said…so reading this, I wonder how you
feel about…”

Podcast Hosts!
EXTERNALIZING EXPERT LEARNING

Moving from externalized onto the page to externalized through conversation –
In conversation pairs, students simulate a podcast environment! While
interviewing each other, students record their conversation. They may create a
title for the show, and they are welcome to prepare in advance if doing so best
suits student comfort-levels and accessibility needs.

PROMPTS



RACE, GENDER, AND CLASS: RATIFYING THE 19TH AMENDMENT

Whose Revolution?
The 19th Amendment to the U.S. Constitution prohibits the federal government and
states from denying citizens the right to vote based on sex. Passed by Congress on
June 4, 1919, and ratified on August 18, 1920, it marked a massive milestone for the
women's suffrage movement.

As early as 1776, before the founding of the United States, 
Abigail Adams wrote to her husband, future President John Adams: 

“I long to hear that you have declared an independancy
—and by the way in the new Code of Laws which I
suppose it will be necessary for you to make I desire you
would Remember the Ladies, and be more generous and
favourable to them than your ancestors. Do not put
such unlimited power into the hands of the
Husbands. Remember all Men would be tyrants if
they could. If perticuliar care and attention is not
paid to the Laidies we are determined to foment a
Rebelion , and will not hold ourselves bound by
any Laws in which we have no voice, or
Representation.”

Women were not included as equal citizens in the Declaration of Independence or
the United States Constitution.

It would take another 144 years. 

E S  R E S O U R C E S  C U R R I C U L U M
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But the 19  Amendment did not come from nowhere.th

Original spelling retained and unedited



Abiga i l  Adams Warns  John Adams,  “Do Not  Put
Unl imited  Power  into  the  Hands  o f  the  Husbands”
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Expert Annotations

For use with the  Expert
Learner Activity. 

Download Annotat ions Download Activ ity

WHOSE REVOLUTION?
POWER, EQUALITY,  AND THE LIMITS OF REPRESENTATION

E S  R E S O U R C E S  C U R R I C U L U M  /  P R I M A R Y  S O U R C E

https://esresources.org/primary-sources/annotated-remember-the-ladies-1776-letter-from-abigail-adams/
https://esresources.org/lesson-plan/whose-revolution-power-equality-and-the-irony-of-representation-abigail-adams-remember-the-ladies/


In 1851, Sojourner Truth asked whether the virtues of being
a “lady” are reserved for white women. “Ain’t I a Woman?” 

Sojourner Truth gave this speech live at the Women’s Conference in Akron,
Ohio, without written notes – she was illiterate. Frances Dana Gage, who
transcribed the speech, is said to have added a stereotypical Southern
plantation dialect that Truth never spoke in. 

Truth’s speech is a landmark historical text. It challenges the exclusion of
Black women from standard definitions of womanhood and addresses the
specific experiences of Black maternal trauma.

Speaking from her lived experience, combined with rhetorical force, Truth
critiques paternalism, dismantles the notion of female frailty by citing her
own labor as an enslaved person, and spotlights the distinct experiences of
Black womanhood.

More than a century later, Dr. Maya Angelou – the esteemed poet and Black
literary icon – lends her voice to Truth’s historic speech in a moving elocution
of history in the modern day.

VIDEO RESOURCE

This resource is a recitation of
Sojourner Truth's "Ain't I a
Woman?" read by Dr. Maya
Angelou (1928-2014), an American
memoirist, essayist, poet, and civil
rights activist. The historic speech
was delivered by Sojourner Truth
extemporaneously at the 1851
Women's Rights Convention in
Akron, Ohio. Sojourner Truth
(1797-1883) was an American
abolitionist and activist for African
American civil rights and women's
rights.

ESRESOURCES.ORG |  Ethnic Studies Educator Support |  17

POWER, EQUALITY,  AND THE LIMITS OF REPRESENTATION

Whose Revolution?

C L A S S R O O M  C O N N E C T I O N

https://esresources.org/classroom-immersion/dr-maya-angelou-recites-sojourner-truths-aint-i-a-woman-1851-2009/
https://esresources.org/classroom-immersion/dr-maya-angelou-recites-sojourner-truths-aint-i-a-woman-1851-2009/


OPT ION 1
Write a script with a debate between at least two
characters about: The ethical conflicts activists face
when movements exclude marginalized voices. Why
did it take so long for the 19th Amendment to pass?
What obstacles did reformers face during the Suffs
movement, and how did they overcome them?

OPT ION 2
Choose a modern or historical song that reflects the
struggles and goals of the women’s suffrage
movement. Write a brief analysis explaining the
connection and why it resonates.

OPT ION 3
Select a character from Suffs who you found
intriguing or wished to explore further. Write or
record a short monologue (1–2 paragraphs) from this
character’s perspective. Consider what they might
express in a private moment, revealing layers not
overtly presented on stage.

Project

C R E A T I V E  E N T R Y

SUFFS the Musical
Tony award-winning musical about the suffragist movement in the United States.
Explores themes of gender, race, the labor of mothers and women, and civil rights.

E X T R A  C R E D I T

E S  R E S O U R C E S  C U R R I C U L U M  /  C R E A T I V E  E N T R Y
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Watch on PBS

https://www.pbs.org/video/suffs-efgkiq/


Beyond the Vote
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While Watching SUFFS
Identify the appearances of recurring themes by writing notes in the
table as they occur while you are watching. Add your examples in the
four rows, where they fit best. Include time stamps for each entry. You
must fill in examples for at least two columns (events/scenes,
words/phrases, quotes, choices made) per theme.  

POLITICS OF INCLUSION & THE WOMEN’S SUFFRAGE MOVEMENT

E S  R E S O U R C E S  C U R R I C U L U M  /  W O R K S H E E T

Download Activ ity

https://esresources.org/lesson-plan/beyond-the-vote-politics-of-inclusion-the-womens-suffrage-movement-2/
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Liberty, Then and Now

PHILLIS WHEATLEY

Phillis Wheatley (c. 1753–1784) became the first African American and the first
enslaved person in the U.S. to publish a book of poetry. Kidnapped from West Africa
as a child, she was enslaved in Boston by the Wheatley family, who taught her to
read and write. She was a poetic prodigy, and her landmark book of poems was
published in 1773. Her famous letter, “To His Excellency General Washington,” was
written in the form of an ode and later published by those close to President
Washington for public audiences. 

Open Mic |  Run a class open mic! Invite students to stand up in front of the class and
recite their odes to put on the Statue of Liberty today aloud.

CREATIVE ENTRY

E S  R E S O U R C E S  C U R R I C U L U M  /  M O D U L E

RACE, HISTORY, AND NARRATIVE

Read More Podcast

https://esresources.org/website/phillis-wheatley-poet-laureate-of-the-american-revolution-the-gilder-lehrman-institute-of-american-history/
https://podcasts.apple.com/us/podcast/how-to-love-lit-podcast/id1462120160?i=1000568533075


Phillis Wheatley: Poet Laureate
1. How did Phillis Wheatley come to be in the American colonies? Include both a direct quote and your summary.
     Direct quote: _______________________________________________________________
     Paraphrase / summary / interpretation: ________________________________________

2. The article states that "Wheatley explicitly links the ideal of freedom from British tyranny with the ideal of
freedom for enslaved African Americans." Provide three examples from the poems and analysis included in the
article.
     A. _________________________________________________________________________
     B. _________________________________________________________________________
     C. _________________________________________________________________________

3. The official US Poet Laureate position was not established until 1985-1986, and there were no state or royal
laureateships for an enslaved African American woman in the 1770s.
     A. Is it a historical anachronism to call Phillis Wheatley a "Poet Laureate"? Explain your reasoning.
     ____________________________________________________________________________
     B. Is bestowing this title on her today an act of reparative justice? Why or why not? Explain.
     ____________________________________________________________________________

4. According to the article, what are two reasons that Phillis Wheatley wrote the ode to George Washington?
     ____________________________________________________________________________

5. What happened when Phillis Wheatley left London?
     Direct quote: _______________________________________________________________
     Paraphrase / summary / interpretation: ________________________________________

6. In her poem "America," how does Wheatley use metaphor in a way that "posits a double meaning"? What two
groups does she compare?

7. Was Phillis Wheatley a British loyalist?
     Direct quote: _______________________________________________________________
     Paraphrase / summary / interpretation: ________________________________________

8. As a free Black woman writing against British rule, what risks did Phillis Wheatley face?
     Direct quote: _______________________________________________________________
     Paraphrase / summary / interpretation: ________________________________________

9. What does "Freedom's Cause" mean in the article?
     Direct quote: _______________________________________________________________
     Paraphrase / summary / interpretation: ________________________________________

10. How did Wheatley become “a political actor in one of America's worst crises"?
     Direct quote: _______________________________________________________________
     Paraphrase / summary / interpretation: ________________________________________

E S  R E S O U R C E S  C U R R I C U L U M  /  W O R K S H E E T
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Download Activ ity

https://esresources.org/lesson-plan/liberty-then-and-now-race-history-and-narrative-phillis-wheatley-thomas-paine-and-emma-lazarus-2/


Student Questions
CLOSE READING  /  DISCUSSION PROMPTS / HISTORICAL MOTIFS & ANACHRONISMS

E S  R E S O U R C E S  C U R R I C L U M  /  W O R K S H E E T

The complete handout has countless activities and extensions to choose from!

Even though the Statue of Liberty is pictured in the “Liberty Tree” video – the monument
did not exist in the actual time period when Thomas Paine wrote “Liberty Tree.” The Statue
of Liberty arrived in New York Harbor in June 1885, whereas Thomas Paine wrote
“Liberty Tree” in 1775, 110 years earlier. Do you think the video creator used a historical
anachronism on purpose, or was it an accident? When the “Liberty Tree” and Statue of
Liberty are presented together, what narrative are they supposed to tell about the
United States? Do you agree with that narrative? Why or why not?

As you read Emma Lazarus’ biography, trace the chain of events that made “The New
Colossus” possible. Born to a Sephardic Jewish refugee family in 1849, her legacy
reminds us how personal history and public voices shape the stories we tell. Identify
moments where history is being connected across different time periods; details that
help explain why Emma Lazarus might have connected the symbolism of the Statue of
Liberty to immigration, refuge, and refugees; connections between historical events and
Emma Lazarus’ own family history; examples of how history is passed down through
families or communities; and evidence that one generation influenced the next.

Option 1

Find an example of a historical anachronism in media today, either online / social media, in a
TV show, film, news coverage, or song. Write 3 paragraphs, the first explaining the items, the
second providing historical research and presenting the issues, and the third offering a
solution. Or, draw, design, and / or create a visual model of (1) the historical anachronism and
(2) your proposed solution.

Option 2

Purposefully invent a historical anachronism by creating a cartoon, song, image, video, or
other visual/audio format. Your submission must be accompanied by a rationale statement,
explaining the correct historical context for each component, and what commentary your
purposeful anachronism makes obvious or implicit.

CREATIVE ENTRY

Download Activ ity

Historical ideas are inherited, adapted, and reinterpreted—not created in isolation. 
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https://esresources.org/lesson-plan/liberty-then-and-now-race-history-and-narrative-phillis-wheatley-thomas-paine-and-emma-lazarus-2/


From Phi l l is  Wheatley writ ing an ode to George Washington as the f i rst
Afr ican American to publ ish a book of poetry,  to Ariana Brown’s contemporary
spoken word performances about thr i ft  stores,  the city bus,  and racism,
students create their  own poetic works.

“ I  remember  ‘Thi s  Wi l l  Be , ’
some Nata l i e  Cole ,  or  Ot i s
Redding ,  or  Earth ,  Wind &
Fire  shoot ing  through the
speakers ,  my mom humming
about  ever las t ing  love  whi l e
scour ing  the  k i t chen  utens i l s ,
and I  know the  r i ch  g i r l  i s
wrong ,  that  thr i f t  s tores  are
anyth ing  but  sad . ”

E S  R E S O U R C E S  C U R R I C L U M  /  C R E A T I V E  E N T R Y

ESRESOURCES.ORG |  Ethnic Studies Educator Support |  23

The  longes t  re lat ionsh ip  I
have  ever  been  in  has  been
with  the  publ i c
transportat ion  sys tem…Thank
you to  every  Black  bus  dr iver
who got  me  home sa fe .  Thank
you to  every  brown bus
dr iver  who got  me  home
safe…Automobi l e  o f  the
movement…Thank you to
every  bus  dr iver…who saw in
me a  daughter ,  who  l e t  me
wri te  th i s  poem in  the  r ide
home,  in  the  ra in . ”

Clint Smith’s “Ode to the
Only Black Kid in the Class”

ODE TO THE CITY BUS ODE TO THRIFT STORES

Liberty, Then and Now
RACE, HISTORY, AND NARRATIVE

https://esresources.org/movies-and-videos/ode-to-the-only-black-kid-in-the-class-2020-by-clint-smith-ted-ed/
https://esresources.org/movies-and-videos/ode-to-the-only-black-kid-in-the-class-2020-by-clint-smith-ted-ed/
https://esresources.org/movies-and-videos/ode-to-the-thrift-stores-2018-by-ariana-brown/
https://esresources.org/movies-and-videos/ode-to-the-city-bus-2020-by-ariana-brown/


“What to the Slave is  the Fourth of July?”
From 1852 to 2020, Frederick Douglass’
Descendants Read His Speech. 

Actors perform Frederick Douglass’
impactful  speeches.  Because Douglass’
actual  voice was never recorded, these
performances offer an opportunity to
hear the potency of his  words with t imely
urgency over a century after his  t ime.
Access them here.

“The fact is, ladies
and gentlemen, the
distance between this
platform and the
slave plantation,
from which I
escaped, is
considerable ...Your
shouts of liberty and
equality, hollow
mockery.”

C L A S S R O O M  C O N N E C T I O N
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“What to the Slave is the Fourth of July?” 

Read the Speech

https://esresources.org/book/life-and-times-of-frederick-douglass/
https://esresources.org/movies-and-videos/frederick-douglass-descendants-read-his-historic-speech-what-to-the-slave-is-the-fourth-of-july-1852-2020/
https://esresources.org/movies-and-videos/frederick-douglass-in-five-speeches/
https://esresources.org/book/the-autobiographical-works-of-frederick-douglass-narrative-of-the-life-of-frederick-douglass-an-american-slave-1845-my-bondage-and-my-freedom-1855-life-and-times-of-frederick-douglass-1881/
https://esresources.org/movies-and-videos/frederick-douglass-in-five-speeches/
https://esresources.org/movies-and-videos/frederick-douglass-in-five-speeches/
https://esresources.org/primary-sources/frederick-douglass-historic-speech-what-to-the-slave-is-the-fourth-of-july-july-5-1852/


Fisk  Univer s i ty  (HBCU)  s tudent s
comment  on  what  the  “S lave  B ib l e ”
means  to  them.  

 C L A S S R O O M  C O N N E C T I O N

It was published in London in 1807 by a missionary
organization that sought to convert enslaved Black
people to Christianity while removing the stories
and quotes about freedom, liberation, equality, or
emancipation (freedom from enslavement). 

The editors deliberately omitted passages that
emphasized freedom, equality, or liberation, while
keeping passages that encouraged obedience and
submission.

It portrayed a version of Christian scripture that
supported the plantation system rather than
challenged it.

Who created the “Slave
Bible”? 

Who was its intended
audience? 

What information was
omitted — and why?
 
How might those
omissions change the
reader's understanding
of Christianity, freedom,
and enslavement?
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The Slave Bible was a heavily edited version of the standard Protestant Christian
Bible specifically created for enslaved Africans in the British Caribbean during the
early 1800s. It was altered: the “Slave Bible” redacted entire verses, stories, and
chapters, including 90 percent of the Hebrew Bible and 50 percent of the New
Testament.

Learn More

The “Slave Bible”

https://esresources.org/movies-and-videos/fisk-university-hbcu-students-discuss-the-slave-bible/
https://esresources.org/classroom-immersion/redacted-slave-bible-1807-90-of-hebrew-scriptures-removed-and-50-of-greek-museum-of-the-bible-on-loan-from-fisk-university/


RABBI JOACHIM PRINZ’  SPEECH AT THE MARCH ON WASHINGTON: 
“THE PROBLEM IS SILENCE” ( 1963)

GEORGE WASHINGTON’S LETTERS WITH MOSES SEIXAS:  PERSECUTION
& RELIGIOUS FREEDOM IN EARLY U.S .  ( 1790)

Discover
Who Speaks to Liberty? 
Jewish Refugee Voices.

 C L A S S R O O M  C O N N E C T I O N  /  I N T E R E T H N I C  B R I D G E - B U I L D I N G



Joachim Prinz,  March on Washington 1963

“.. .  I t  is  not merely sympathy and compassion for the Black people of America
that motivates us.  I t  is  above al l  and beyond al l  . . .  a sense of complete
identi f icat ion and sol idar ity born of our own painful  histor ic experience. 

When I  was the rabbi of the Jewish community in Berl in under the Hit ler
regime . . .  The most important thing that I  learned under those tragic
circumstances was that bigotry and hatred are not the most urgent problem.
The most urgent, the most disgraceful,  the most shameful and the most
tragic problem is s i lence. A great people which had created a great
civ i l izat ion had become a nat ion of  s i lent onlookers. They remained si lent in
the face of hate, in the face of brutal ity and in the face of mass murder.

America must not become a nation of onlookers. America must not remain
si lent. Not merely Black America,  but al l  of  America.  I t  must speak up and act,
from the President down to the humblest of us,  and not for the sake of . . .  the
black community but for the sake of the image, the idea and the aspirat ion of
America i tself .

Our chi ldren, yours and mine in every school across the land, each morning
pledge al legiance to the f lag of the United States and to the Republ ic for
which i t  stands.  They, the chi ldren, speak fervently and innocently of this  land
as the land of ‘ l iberty and justice for al l . ’

The t ime, I  bel ieve, has come to work together -  for it  is  not enough to hope
together, and it  is  not enough to pray together, to work together that this
chi ldren's oath,  pronounced every morning from Maine to Cal i fornia,  from
North to South, may become  a glor ious,  unshakeable real ity in a moral ly
renewed and united America.

 P R I M A R Y  S O U R C E
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Who Speaks to Liberty?

Listen

THE PROBLEM IS SILENCE

These  remarks  by  Rabbi  Joach im Pr inz  were  de l ivered  immediate ly  preced ing  Dr .
Mart in  Luther  King ,  J r ’ s  famous ,  “ I  Have  a  Dream.”

https://www.joachimprinz.com/civilrights.htm


Download Annotat ions
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Freedom of  re l i g ion ,  re l i g ious  persecut ion ,  and
re l ig ious  equal i ty .

Expert Annotations - George Washington & the Touro Synagogue 

For use with the  Expert
Learner Activity. 

E S  R E S O U R C E S  C U R R I C U L U M  /  W O R K S H E E T

https://esresources.org/primary-sources/annotated-george-washingtons-letters-with-a-rhode-island-syngogue-1790/
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E S  R E S O U R C E S  C U R R I C U L U M  /  S T U D E N T  P R O J E C T

ESRESOURCES.ORG |  Ethnic Studies Educator Support |  29

Liberty, Agency, & Voice

Compare

Which person changed your understanding of America’s “mission statement” the most, and what
responsibility—if any—does studying history place on you as someone who now inherits these
ideas?

Students…

•  Identify a primary source
•  Practice the annotation steps
•  Complete the analysis charts
•  Conduct a written or creative project

Choose a historical figure you believe most effectively appealed to America’s own
ideals.

Guiding questions for capstone project:

CAPSTONE PROJECT

Walter Isaacson describes the U.S. mission statement as “a new type of nation
based on values, not the divine right of kings or the sword of conquerors.” Based
on what you’ve learned, what do you think those values are?

Is the sentence, “We hold these truths to be self-evident that all men are created
equal…” the mission statement of the United States? Explain with evidence.

How have individuals and movements used American society’s own founding ideals
to argue for inclusion and to renegotiate the interpretation of justice?

Why do you think we are still reading these documents today?



While in everyday Engl ish,  many people use the term America  in reference
to the United States in part icular,  this  usage treats one country as though
it  stands in for the entire hemisphere, which can obscure the identit ies
and histor ies of people from South America,  Central  America,  Canada,
Mexico, and the Caribbean, al l  of  whom are also peoples of the Americas.  

Using the more precise term United States  helps students dist inguish a
part icular nat ion-state from the larger and more diverse geography of the
Americas.  I t  a lso encourages educators to notice and recognize that
language inf luences the way places,  peoples,  and histor ies are
represented and absorbed by students.

“The  New Colos sus”  by  Emma Lazarus  |  Rec i t ed  by  Immigrants  -  Read c l i ent s  & employees  at  the
Immigrant  & Refugee  Community  Organizat ion  ( IRCO) in  Port land,  OR.

GUEST EDITORIAL
E T H N I C  S T U D I E S  /  P E D A G O G Y  N O T E
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Who is America?

https://esresources.org/movies-and-videos/the-new-colossus-read-by-clients-employees-at-the-immigrant-and-refugee-community-organization-irco-in-portland-or/


Every generation inherits ideas,
institutions, language, and aspirations. 

Those inheritances are neither static
nor self-explanatory, but continually
debated, challenged, expanded, and
reimagined in response to new
circumstances.
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GUIDING IDEA



GUEST EDITORIAL
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As someone who has spent more than six decades
working in the Civil Rights Movement alongside
courageous leaders such as Congressman John
Lewis, I have learned that lasting social change
begins with moral leadership. John Lewis inspired
millions with his call to make "good trouble,
necessary trouble." He taught us that "good
trouble" means standing peacefully and
courageously for justice, equality, and human
dignity. It is not about creating conflict for its own
sake; rather, it is about having the integrity to
challenge unfairness with love, discipline, and
hope. Every student should know that one
person, acting with courage and compassion,
can make a positive difference in the lives of
others.

Throughout my life, I have also witnessed the
problem of silence. Too often, good people see
injustice, bullying, prejudice, or discrimination but
remain silent because they are afraid or believe
someone else will speak. Congressman Lewis
challenged all of us to reject that silence. Ethical
courage means speaking the truth with respect,
standing beside those who are treated unfairly,
and refusing to accept hatred or injustice as
normal. Teachers have a unique opportunity to
help young people understand that their voices
matter and that kindness, honesty, fairness, and
peaceful action are among the greatest strengths
any leader can possess.

I believe our schools are places where future
leaders are formed every day. In classrooms
across America, educators help students develop
not only academic excellence but also strong
character, moral conviction, and a commitment to
serving others. The legacy of Congressman John
Lewis reminds us that democracy depends on
citizens who are willing to stand up for what is
right, even when it is difficult. My hope for every
young person is that they will never be afraid to
speak for justice, never remain silent when others
are harmed, and always remember that the
greatest "good trouble" is helping to build what
Dr. Martin Luther King Jr. called the “Beloved
Community”—a society where freedom, justice,
equality, and love are shared by all.

G U E S T  E D I T O R I A L

Reverend Dr. Benjamin F. Chavis, Jr. is a Senior Fellow for Divinity and Interdisciplinary Studies at Duke
University Divinity School. An African American civil rights leader, author, and journalist, he served in his
youth as a coordinator and assistant to Dr. Martin Luther King Jr. through the Southern Christian Leadership
Conference (SCLC). In 1971, at the age of twenty-three, Chavis gained international prominence as a leader
of the Wilmington Ten, a group of civil rights activists in North Carolina who were wrongfully convicted of
arson. Their convictions were later overturned, and in 1980 the U.S. Court of Appeals for the Fourth Circuit
ordered their release, citing prosecutorial misconduct. Chavis currently serves as president and CEO of the
National Newspaper Publishers Association.

ON “GOOD TROUBLE”
Reflections

G U E S T  E D I T O R I A L  /  F O U N D I N G S
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Liz Berger is a scholar and UNESCO research consultant on international projects. Her research
focuses on inclusion-building and strengthening when advocating for multiple marginalized people.
Her work within neurodivergence spans more than two decades in public and independent schools,
medical institutions, and child and adult populations as a social worker, therapist, trauma specialist,
and now a PhD student and researcher. Her work reaches educators and policymakers globally.

INCLUSIVITY AND ETHNIC STUDIES
Reflections

Decades ago, I started my career after college working with autistic children in schools. For thirty
hours a week, I spent school days with an amazing child who offered daily weather reports at the
start of every day and relished repeating certain words in the middle of class (which I then repeated
constantly in my own mind). We studied together, took his tests together, and when he needed a
break from the classroom, we spent time on the swing set on the playground outside together (one
of my favorite activities well into adulthood). It was the beginning of my therapy career and my
dream job, with one exception: the padded room in the basement of the school. 

When my client would become dysregulated in class, he would respond robustly, and sometimes
violently. The expectation was that I and a few of the teachers would physically remove him from the
class to the padded room for everyone’s safety (and to minimize school disruption). After the first
time that he became physically violent, and our attempt to safely take him down there, we agreed
that despite school policy, we would devise a plan in the classroom that capitalized on our collective
presence to better prevent these incidents and then to respond to them within the classroom. We
never visited the padded room again.

Capitol Crawl | In 1990 about
60 disability rights advocates
staged a protest, known as
the Capitol Crawl, to
advocate for the passage of
the Americans with
Disabilities Act. Tom Malone,
from Owensboro, Kentucky
(left) and Shaila Jackson,
from Atlanta, Georgia, (right)
were two of the sixty
protesters who crawled up
the steps of the U.S. Capitol.
Source: The Tom Olin
Collection, Ward M. Canaday
Center for Special
Collections, William S.
Carlson Library, University of
Toledo.

G U E S T  E D I T O R I A L  /  D I S A B I L I T Y  P R I D E  M O N T H

Have  we  inv i ted  everyone  in  the  room?



Every student enters the classroom with an
invisible (or obscured) receptacle that holds the
weight of their experiences in the world. Family,
friends, community, sports, nutrition and health,
and individual processing differences mediate how
students express these differences in the school
social environment. 

Access friction (Silverman 2024) refers to the idea
that providing circumstances that ease access for
one student can create circumstances that
negatively impact access for another student
simultaneously. Important attention has been
offered to the role of trauma in classroom
dynamics, learning and accessibility.
Understanding how to navigate difficult topics with
students who have diverse learning styles is
complex. So too is the potential for difficult topics
to elicit thoughts and feelings for students that
may not just be uncomfortable, but may activate
trauma responses. 

When challenging or potentially controversial
topics are brought into the classroom, the often
herculean efforts of teachers to accommodate
students’ emotional and learning needs can lead
to an understandable amount of conflict. 

Empathy, validation, kindness, voice and patience
are infinite in their potential in the school and
classroom, and educators offer these to learners of
all backgrounds with grace and generosity. As we
consider the importance of appreciating the
unique collective that a classroom makes, we also
remind ourselves that the individual experience of
students can be hard to recognize. Disabled and
neurodiverse learners are not just observers of
Ethnic Studies work – we share an important
lineage in the struggle to be visible and valued
alongside all marginalized groups. 

When teachers are designing or adapting Ethnic
Studies curriculum where the varied needs of
complex learners have not been built into the
foundational design, this can leave teachers
contemplating the enormity of responsibility that
they have to introduce important material and
navigate conflicting needs of students at the same
time.
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What happens when one
student learns best with near
total quiet, but another
learns best with background
noise?

G U E S T  E D I T O R I A L  /  L I Z  B E R G E R
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There are steps educators can take to adapt Ethnic
Studies coursework while easing concerns about
trauma activation, access friction, and a lack of
salience for diverse learners. These steps will be
familiar to educators, but are sometimes not
considered when it comes to curriculum and
learning that falls outside of core subjects despite
accessible frameworks such as Universal Design for
Learners (UDL).

Educators should consider what has worked in
their classroom previously for students and employ
similar strategies to accommodate Ethnic Studies
learning. It is easy to think that accommodation
plans do not fit outside standard pedagogy, but if
a student needs accommodations for science,
math, and history, then they also require them for
any learning that happens anywhere in the school
environment.

We have made great progress in recent decades
in recognizing that access and inclusion at the
community level offer not just visibility for those
with disabilities or differences, but approaches
to living in civil society that may benefit all
people (who enjoys taking their bikes up and
down those curb cuts?). 

Schools have developed systems to
accommodate students with disabilities, and
those accommodations can make barriers visible
while also creating more inclusive environments.
In classrooms, we regularly employ IEPs, 504
Plans, ramps, elevators, and other elements of
Universal Design. Visibility organically dissolves
in favor of the needs of the student as a learner
– ideally, once the supports are in place, the
student is able to participate simply as a learner
rather than being defined by the
accommodation or disability. While this process
is far from ideal in some circumstances and
school contexts, tremendous progress has been
made in creating systemic policy change that
ultimately benefits the plurality of the classroom. 

Ethnic studies curriculum, in addition to being
formatted accessibly, should include content
that acknowledges the lived experience of
disabled and neurodiverse people as
marginalized people who have advocated for
their visibility and the right to live equitably in
their communities. 

Ethnic  Studie s :  Di sab i l i ty  & Acces s ib i l i ty

G U E S T  E D I T O R I A L  /  L I Z  B E R G E R
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Recommendat ions
Be transparent about the limitations of the
classroom to meet every student’s needs ideally,
and to perfectly translate difficult topics into
digestible lessons. Although some Ethnic Studies
curriculum may include UDL activities that offer
multi-modal tools for students to engage in
learning, whenever possible, teachers should
ensure that there are multiple ways of learning and
assessment that diverse learners can engage in.
Text-based learning, video, audio, art-based and
mastery-based learning are areas where diverse
learners can connect with material in ways that
illustrate their strengths. 

Educators cannot be expected to litigate
complex, global events, histories, or challenges
in the classroom while also balancing the needs
of diverse learners. Introducing a culture of civil
discourse, where students of all learning styles can
help establish guidelines for classroom discussions,
is important. Neurodivergent learners may benefit
from private check-ins after lessons to gauge how
these lessons were processed, and what emotions
may have been activated as the result. 

Understanding that some diverse learners may
process lesson content over a longer amount of
time is key – and offering the opportunity later
in the day or week to ask follow-up questions or
discuss the lessons may be helpful.

Because neurodivergent students can
demonstrate asynchrony in their development,
demonstrating advanced verbal abilities (for
example) does not necessarily mean that
students have the emotional skills to process
advanced or disturbing emotional content. In
fact, their ability to do that may be delayed or
affected by particularly attuned empathy
pathways, justice-oriented lenses, or a tendency
to use systemization to process content.  In these
cases, welcome insight from parents and
caregivers wherever possible. Doing so may help
predict where an adjustment is needed. Through
advanced communication as lessons are
designed and planned, educators can determine
what is needed to provide a safe, inclusive and
trauma-free classroom implementation. 

Experiential learning opportunities, such as
museum trips and site visits, can be deep and
enriching ways to interact outside of the
classroom and school. Understanding how this
different context may impact diverse learners,
from imposing potential physical barriers to
offering different sensory stimuli, can help
teachers ensure it is a meaningful experience for
all. Scarcity is real when it comes to budgets and
resources in education, depending on political
will, systems and decisions that are often far
removed from the inner workings of the
classroom. 

Apply for a Teacher Grant

Read more about “access friction”: Silverman, S. E. (2024, May 23). Navigating "access friction" in teaching. Beyond the Scope.

G U E S T  E D I T O R I A L  /  L I Z  B E R G E R

https://esresources.org/access-our-resources/
https://beyondthescope.substack.com/p/navigating-access-friction-in-teaching


Bienvenide y cómo
usar los planes de
clase

how do i  use these
lesson plans?

In the early 1970s, teenagers with disabilities faced a future shaped by isolation, discrimination
and institutionalization. Camp Jened, a ramshackle camp “for the handicapped” (a term no
longer used) in the Catskills, exploded those confines. Jened was their freewheeling Utopia, a
place where campers experienced liberation and full inclusion as human beings. Their bonds
endured as many migrated West to Berkeley, California — a hotbed of activism where friends
from Camp Jened realized that disruption, civil disobedience, and political participation could
change the future for millions. the documentary, Crip Camp, is the story of one group of people
and captures one moment in time. There are hundreds, if not thousands, of other equally
important stories from the Disability Rights Movement.

DOCUMENTARY

No one at Camp Jened could’ve imagined that those summers in
the woods together would be the beginnings of a revolution.
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GUEST EDITORIAL
G U E S T  E D I T O R I A LD I S A B I L I T Y  P R I D E  M O N T H

Watch & Learn

Discover

https://www.youtube.com/watch?v=OFS8SpwioZ4
https://esresources.org/movies-and-videos/crip-camp-a-disability-revolution-from-executive-producers-president-barak-obama-and-michelle-obama/


Lesson Plans

Deaf President Now (3 lesson plans)
Grades 7-12

Unit

The Americans with Disabil it ies Act: Taking Action
for Access
Grades 7-12

ESRESOURCES.ORG |  Ethnic Studies Educator Support |  38

GUEST EDITORIAL
G U E S T  E D I T O R I A L D I S A B I L I T Y  P R I D E  M O N T H

National History Day

Lesson 1 Lesson 2 Lesson 3

CURRICULUMDiscover

https://edtechsebaughman.weebly.com/lesson-one-social-studies---the-what-when-and-where-of-deaf-president-now.html
https://edtechsebaughman.weebly.com/lesson-two-artmusicpe.html
https://edtechsebaughman.weebly.com/lesson-three-language-arts.html
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LEARN MORE AND APPLY

https://esresources.org/teacher-fellowship/
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	Introduction to Expert Annotations
	ES Resources has designed an Ethnic Studies praxis that uses historical inquiry and close reading to teach students how, what, and when to annotate primary sources. These activities are organized around recurring habits of historical thinking rather than isolated historical facts. Students practice the rigorous work of historians: examine evidence, identify perspective, situate authors and arguments within historical context, weigh competing interpretations, and support claims with evidence. These habits intentionally recur in our instructional materials so that students gradually assume greater responsibility as teacher scaffolds are removed.
	View More Annotations
	Download Activity
	Example of an ES Resources “Expert Annotations” handout.
	EDITOR’S NOTE


	IN CELEBRATION AND COMMEMORATION
	A summer issue rooted in inquiry, reflection, and classroom practice.
	This summer issue of the ES Resources Educator Bulletin explores two important summer commemorations—Disability Pride Month and the nation’s 250th year—through inquiry-driven classroom resources, guest editorials, primary source investigations, and ready-to-use instructional materials designed for Ethnic Studies classrooms.
	In celebration of Disability Pride Month, we are honored to feature a guest editorial by Liz Berger, a social worker and doctoral candidate whose work focuses on neurodiversity, accessibility, and bias. Drawing on both professional and personal experience, Berger reflects on what meaningful inclusion looks like in Ethnic Studies classrooms and offers practical guidance for designing learning experiences that reduce barriers, recognize disability as an important part of human diversity, and support all learners. This section also includes classroom activities, multimedia resources, and links to lesson plans that introduce students to the history of the disability rights movement and the ongoing pursuit of accessibility and inclusion.
	Our "Foundings" section invites educators and students to revisit the promises and contradictions of the nation’s founding through close reading, historical inquiry, and primary sources. We are especially honored to feature a guest editorial by Reverend Dr. Benjamin F. Chavis, Jr.—civil rights leader, author, and Senior Fellow for Divinity and Interdisciplinary Studies at Duke University Divinity School—who reflects on ethical courage, John Lewis's call to make "good trouble," and the responsibility to confront injustice rather than remain silent. He reminds us that civic education is not only about understanding history but also about cultivating moral leadership and thoughtful citizenship.
	This issue also offers a preview of the expanding ES Resources Ethnic Studies curriculum project. Throughout these pages, you'll find inquiry-driven classroom activities, primary source investigations, Expert Annotations, student handouts, and multimedia classroom connections designed to help students think like historians.
	Our model invites learners to see themselves as agents of historical change. They investigate evidence, ask questions, evaluate competing interpretations, and develop ideas by close reading. These materials represent the first releases in a growing collection of curriculum and instructional resources that will continue to expand on ESResources.org.
	Finally, we are excited to announce the launch of the ES Resources Ethnic Studies Curriculum Innovation Fellowship, a funded opportunity recognizing California educators who are developing exemplary Ethnic Studies curriculum. We invite teachers to learn more about the fellowship, eligibility requirements, advisory committee, and application process by visiting ESResources.org/teacher-fellowship/.
	As always, thank you for the work you do every day to create thoughtful, engaging, and inclusive learning experiences for your students. We hope the resources in this issue support and inspire your classroom practice.
	ES RESOURCES CURRICLUM / PODCAST ACTIVITY



	Is Equality “a Radical Idea”?
	In the history of the United States, movements for the abolition of slavery, women’s suffrage, civil rights, disability access, and LGBTQ+ rights have all appealed to the Declaration of Independence’s principles to advocate for greater inclusion. Walter Isaacson, Chairman Emeritus of the Board of Teach For America, describes the phrase, “all men are created equal,” as the mission statement of the nation and argues that it expresses a founding ideal. Every generation must work to expand access to that ideal.
	LISTEN
	Download Activity & Answer Key
	In this podcast, Walter Isaacson argues that the Declaration of Independence provides an ongoing, guiding purpose for the United States. Even as the nation has not always lived up to its own ideal of human equality: “It is a narrative, and over the course of generations we take this sentence and expand it, so more people are included.” Isaacson contends that the nation’s story is one of continually working towards a founding ideal, meaning that if President Abraham Lincoln were alive today, he would likely see the United States as still working to fulfill that mission statement. Isaacson proposes that Lincoln might say, “You’re still trying to prove it.”
	Isaacson explains that although the phrase did not originally include everyone in practice—such as enslaved people, women, and many others—later generations have used this “mission statement” to argue for expanding rights and equality over time. Notable examples can be seen in the writings and speeches of Frederick Douglass, Susan B. Anthony, and Rev. Dr. Martin Luther King, Jr.

	It is a narrative, and over the course of generations we take this sentence and expand it, so more people are included.


	Student Questions
	Learning Excerpts
	Jefferson criticizes King George III for blocking efforts to restrict the slave trade. What is the difference between outlawing the Transatlantic Slave Trade and abolishing slavery itself? Why is this distinction important for understanding Jefferson's argument?
	Jefferson describes an "open market where MEN should be bought & sold." What is Jefferson criticizing about commerce in this sentence? How does the language of markets and buying and selling change when the "goods" are human beings?
	Throughout this passage, Jefferson uses very different language when describing King George III and enslaved Africans. Compare the verbs used for each. Which actions are described actively?  Which actions are described passively?
	In the final sentence, Jefferson criticizes King George III for encouraging Black people to fight against the American colonies. At this time in history, the Black community in the American colonies included enslaved, escaped, and free people. How are Black people in the American colonies portrayed in this paragraph? Do they appear as independent actors making choices, or as people being used by others? Explain using evidence from the text.
	THE DELETED PASSAGE
	SLAVERY, CONTRADICTION, AND THE ASSIGNMENT OF BLAME
	Download Questions
	The complete activity handout has more than a dozen questions to choose from!



	The Declaration of Independence made a historic claim, but history is an ongoing conversation – not a settled narrative. Every generation inherits the past, wrestles with its contradictions, and leaves behind new interpretations for future generations.
	From the Civil Rights Movement to disability rights, Sojourner Truth to the 19th Amendment, these ES Resources classroom activities invite students to investigate how meaning is constructed, contested, and reconstructed across generations.
	Learners discover that they, too, inherit the ideas, debates, and unfinished aspirations of the past.
	PRIMARY SOURCE / EXPERT ANNOTATIONS

	Download Annotations
	Literary Devices Handout
	ES RESOURCES EXPERT LEARNING / MODEL

	Guided Exploration
	Download Activity
	INTRODUCTION TO EXPERT ANNOTATIONS
	DIRECTIONS - FOR INSTRUCTORS
	Point out the title on the annotated “Liberty Tree” PDF. Students will see a tree drawn above the word “Tree.” Clearly, that is a literal depiction.
	ASK YOUR STUDENTS


	REALIZATION FOR STUDENTS

	Oh, the Expert Annotator was defining the word, “Liberty.”
	EXPLAIN TO YOUR STUDENTS
	READ ALOUD TO YOUR STUDENTS
	Read the second sentence on the yellow annotation tab aloud, which is an Expert Annotator’s question: “Must be balanced with the right and obligation to respect and uphold the liberty of others?!”

	ASK YOUR STUDENTS

	Why would the Expert Reader need to define the word before reading the document?
	EXPLAIN TO YOUR STUDENTS

	Because the Expert Annotator defined the word “liberty” before starting to read the text, they went into the activity already having developed this big question to explore while reading.
	ES RESOURCES EXPERT LEARNING / MODEL

	Tips for the Expert Learner Role

	Introduction to Expert Readers
	WHAT IS CLOSE READING?
	EXAMPLE: WHY NO AUTHOR?
	Close reading means reading a text carefully and purposefully, paying attention to details, language, evidence, and the author's message. Sometimes, people read a text multiple times, with a different focus each time.
	Close reading also means asking questions and making personal connections between what you're reading and what you already know. It requires doing extra digging—looking up the definition of an unfamiliar word, researching the historical period when the document was written, or looking into the background of the author.
	If there is no author listed on a primary source, that can lead to important close reading questions:
	• Why is there no author? • Was it written by one person or multiple? • Why did they not include their name?    (e.g., gender bias, political fear)
	Historians often ask questions about credibility, purpose, informativity, impact, novelty, and patterns.

	CLOSE-READING EXAMPLE
	Look at the arrow next to "trees." The Expert Annotator asks, "What happens on trees?"
	Ask: Why did the Expert Annotator ask that question? Why would exploring it help them understand the text better?
	The Expert Annotator finishes the note by asking "What 'hangs' on trees?" Encourage students to keep that question in mind as you close-read the Expert Annotator's notes and the ballad, "Liberty Tree," as a class.

	THE EXPERT LEARNER ROLE
	An Expert Learner approaches a text the way a historian or scholar would—with curiosity, skepticism, and a willingness to dig deeper. Before reading, they define key terms. While reading, they ask questions, make connections, and note patterns. After reading, they reflect on what they learned and what questions remain.
	In this activity, students and teachers practice the Expert Learner role by following the annotations of an Expert Reader and discussing why each annotation was made.
	ES RESOURCES EXPERT LEARNING / MODEL



	Introduction to Expert Learners
	Recommendations GUIDANCE FOR INSTRUCTORS
	At first, the teacher will be the Expert Learner. As the Expert Learner, pause the group strategically, noting your own reactions, ideas or questions. Stay attuned to the student behaviors and ask students frequently if they wish to contribute thoughts, connections, frustrations, excitement, ideas, or questions – whether contextual, clarification, or purely out of curiosity. Identify moments where students might have found answers to the student questions on a handout, and guide students towards completing both fact-based and synthesis questions throughout the activity.
	Sit down with your students. Literally join them at the table as a peer in this activity. Read together, think together, and ask questions with the text, the annotator, and each other. Read aloud popcorn style.   Students will learn historical context, new vocabulary, and critical inquiry and reading skills, but the goal is for students not merely to understand the meanings or notice literary devices. It is for students to explore the use, form, and type of annotating itself and become confident doing annotations independently.

	CLOSE-READING EXAMPLE
	Group 1: Assign half the class to one group. These students will read the original text and pause when the annotator has made a note on that text. Any student assigned to Group 1 can jump in to read the original text.
	Group 2: The other half of students will be assigned to read the annotator’s comments. Any student assigned to group 2 can jump in to read an annotator’s comment.

	NOTE ON LIMITATIONS
	The Expert Annotations are one example of how an experienced reader engages with a complex historical text; they are not unfalsifiable data sources. Use them to make expert thinking visible: asking questions, identifying uncertainty, making evidence-based connections, and revising interpretations as new information emerges. The goal is to apprentice students into the habits of historical inquiry, so they gradually become independent close readers themselves. Students will learn that historians build understanding by gathering evidence rather than relying on immediate certainty.
	RACE, GENDER, AND CLASS: RATIFYING THE 19TH AMENDMENT


	Whose Revolution?
	The 19th Amendment to the U.S. Constitution prohibits the federal government and states from denying citizens the right to vote based on sex. Passed by Congress on June 4, 1919, and ratified on August 18, 1920, it marked a massive milestone for the women's suffrage movement.
	But the 19th Amendment did not come from nowhere.
	As early as 1776, before the founding of the United States,  Abigail Adams wrote to her husband, future President John Adams:
	“I long to hear that you have declared an independancy—and by the way in the new Code of Laws which I suppose it will be necessary for you to make I desire you would Remember the Ladies, and be more generous and favourable to them than your ancestors. Do not put such unlimited power into the hands of the Husbands. Remember all Men would be tyrants if they could. If perticuliar care and attention is not paid to the Laidies we are determined to foment a Rebelion , and will not hold ourselves bound by any Laws in which we have no voice, or Representation.”
	Women were not included as equal citizens in the Declaration of Independence or the United States Constitution.


	It would take another 144 years.
	ES RESOURCES CURRICULUM / PRIMARY SOURCE


	Abigail Adams Warns John Adams, “Do Not Put Unlimited Power into the Hands of the Husbands”
	For use with the  Expert Learner Activity.
	Expert Annotations
	WHOSE REVOLUTION?
	POWER, EQUALITY, AND THE LIMITS OF REPRESENTATION
	Download Annotations
	Download Activity
	CLASSROOM CONNECTION


	In 1851, Sojourner Truth asked whether the virtues of being a “lady” are reserved for white women. “Ain’t I a Woman?”
	Sojourner Truth gave this speech live at the Women’s Conference in Akron, Ohio, without written notes – she was illiterate. Frances Dana Gage, who transcribed the speech, is said to have added a stereotypical Southern plantation dialect that Truth never spoke in.
	Truth’s speech is a landmark historical text. It challenges the exclusion of Black women from standard definitions of womanhood and addresses the specific experiences of Black maternal trauma.
	Speaking from her lived experience, combined with rhetorical force, Truth critiques paternalism, dismantles the notion of female frailty by citing her own labor as an enslaved person, and spotlights the distinct experiences of Black womanhood.
	More than a century later, Dr. Maya Angelou – the esteemed poet and Black literary icon – lends her voice to Truth’s historic speech in a moving elocution of history in the modern day.
	POWER, EQUALITY, AND THE LIMITS OF REPRESENTATION


	Whose Revolution?
	VIDEO RESOURCE
	This resource is a recitation of Sojourner Truth's "Ain't I a Woman?" read by Dr. Maya Angelou (1928-2014), an American memoirist, essayist, poet, and civil rights activist. The historic speech was delivered by Sojourner Truth extemporaneously at the 1851 Women's Rights Convention in Akron, Ohio. Sojourner Truth (1797-1883) was an American abolitionist and activist for African American civil rights and women's rights.

	SUFFS the Musical
	Tony award-winning musical about the suffragist movement in the United States. Explores themes of gender, race, the labor of mothers and women, and civil rights.
	Watch on PBS
	Project
	OPTION 1
	Write a script with a debate between at least two characters about: The ethical conflicts activists face when movements exclude marginalized voices. Why did it take so long for the 19th Amendment to pass? What obstacles did reformers face during the Suffs movement, and how did they overcome them?

	OPTION 2
	Choose a modern or historical song that reflects the struggles and goals of the women’s suffrage movement. Write a brief analysis explaining the connection and why it resonates.

	OPTION 3
	Select a character from Suffs who you found intriguing or wished to explore further. Write or record a short monologue (1–2 paragraphs) from this character’s perspective. Consider what they might express in a private moment, revealing layers not overtly presented on stage.
	ES RESOURCES CURRICULUM / WORKSHEET



	Beyond the Vote
	While Watching SUFFS
	Identify the appearances of recurring themes by writing notes in the table as they occur while you are watching. Add your examples in the four rows, where they fit best. Include time stamps for each entry. You must fill in examples for at least two columns (events/scenes, words/phrases, quotes, choices made) per theme.

	Download Activity
	POLITICS OF INCLUSION & THE WOMEN’S SUFFRAGE MOVEMENT
	ES RESOURCES CURRICULUM / WORKSHEET


	Phillis Wheatley: Poet Laureate
	1. How did Phillis Wheatley come to be in the American colonies? Include both a direct quote and your summary.      Direct quote: _______________________________________________________________      Paraphrase / summary / interpretation: ________________________________________
	2. The article states that "Wheatley explicitly links the ideal of freedom from British tyranny with the ideal of freedom for enslaved African Americans." Provide three examples from the poems and analysis included in the article.      A. _________________________________________________________________________      B. _________________________________________________________________________      C. _________________________________________________________________________
	3. The official US Poet Laureate position was not established until 1985-1986, and there were no state or royal laureateships for an enslaved African American woman in the 1770s.      A. Is it a historical anachronism to call Phillis Wheatley a "Poet Laureate"? Explain your reasoning.      ____________________________________________________________________________      B. Is bestowing this title on her today an act of reparative justice? Why or why not? Explain.      ____________________________________________________________________________
	4. According to the article, what are two reasons that Phillis Wheatley wrote the ode to George Washington?      ____________________________________________________________________________
	5. What happened when Phillis Wheatley left London?      Direct quote: _______________________________________________________________      Paraphrase / summary / interpretation: ________________________________________
	6. In her poem "America," how does Wheatley use metaphor in a way that "posits a double meaning"? What two groups does she compare?
	7. Was Phillis Wheatley a British loyalist?      Direct quote: _______________________________________________________________      Paraphrase / summary / interpretation: ________________________________________
	8. As a free Black woman writing against British rule, what risks did Phillis Wheatley face?      Direct quote: _______________________________________________________________      Paraphrase / summary / interpretation: ________________________________________
	9. What does "Freedom's Cause" mean in the article?      Direct quote: _______________________________________________________________      Paraphrase / summary / interpretation: ________________________________________
	10. How did Wheatley become “a political actor in one of America's worst crises"?      Direct quote: _______________________________________________________________      Paraphrase / summary / interpretation: ________________________________________
	Download Activity
	ES RESOURCES CURRICLUM / CREATIVE ENTRY

	RACE, HISTORY, AND NARRATIVE

	Liberty, Then and Now
	From Phillis Wheatley writing an ode to George Washington as the first African American to publish a book of poetry, to Ariana Brown’s contemporary spoken word performances about thrift stores, the city bus, and racism, students create their own poetic works.
	ODE TO THE CITY BUS
	The longest relationship I have ever been in has been with the public transportation system…Thank you to every Black bus driver who got me home safe. Thank you to every brown bus driver who got me home safe…Automobile of the movement…Thank you to every bus driver…who saw in me a daughter, who let me write this poem in the ride home, in the rain.”
	ODE TO THRIFT STORES

	“I remember ‘This Will Be,’ some Natalie Cole, or Otis Redding, or Earth, Wind & Fire shooting through the speakers, my mom humming about everlasting love while scouring the kitchen utensils, and I know the rich girl is wrong, that thrift stores are anything but sad.”

	“What to the Slave is the Fourth of July?” From 1852 to 2020, Frederick Douglass’ Descendants Read His Speech.
	Actors perform Frederick Douglass’ impactful speeches. Because Douglass’ actual voice was never recorded, these performances offer an opportunity to hear the potency of his words with timely urgency over a century after his time. Access them here.
	Fisk University (HBCU) students comment on what the “Slave Bible” means to them.
	PRIMARY SOURCE

	Who Speaks to Liberty?
	THE PROBLEM IS SILENCE
	Joachim Prinz, March on Washington 1963

	Listen
	These remarks by Rabbi Joachim Prinz were delivered immediately preceding Dr. Martin Luther King, Jr’s famous, “I Have a Dream.”
	ES RESOURCES CURRICULUM / WORKSHEET



	Freedom of religion, religious persecution, and religious equality.
	For use with the  Expert Learner Activity.
	Expert Annotations - George Washington & the Touro Synagogue
	Download Annotations
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	Liberty, Agency, & Voice
	CAPSTONE PROJECT
	Compare
	Which person changed your understanding of America’s “mission statement” the most, and what responsibility—if any—does studying history place on you as someone who now inherits these ideas?
	Students…
	•  Identify a primary source
	•  Practice the annotation steps
	•  Complete the analysis charts
	•  Conduct a written or creative project



	Choose a historical figure you believe most effectively appealed to America’s own ideals.
	Guiding questions for capstone project:
	Walter Isaacson describes the U.S. mission statement as “a new type of nation based on values, not the divine right of kings or the sword of conquerors.” Based on what you’ve learned, what do you think those values are?
	Is the sentence, “We hold these truths to be self-evident that all men are created equal…” the mission statement of the United States? Explain with evidence.
	How have individuals and movements used American society’s own founding ideals to argue for inclusion and to renegotiate the interpretation of justice?
	Why do you think we are still reading these documents today?



	“The New Colossus” by Emma Lazarus | Recited by Immigrants - Read clients & employees at the Immigrant & Refugee Community Organization (IRCO) in Portland, OR.
	Every generation inherits ideas, institutions, language, and aspirations.
	Those inheritances are neither static nor self-explanatory, but continually debated, challenged, expanded, and reimagined in response to new circumstances.
	GUEST EDITORIAL / FOUNDINGS
	GUEST EDITORIAL
	GUEST EDITORIAL

	Reflections
	ON “GOOD TROUBLE”
	Reverend Dr. Benjamin F. Chavis, Jr. is a Senior Fellow for Divinity and Interdisciplinary Studies at Duke University Divinity School. An African American civil rights leader, author, and journalist, he served in his youth as a coordinator and assistant to Dr. Martin Luther King Jr. through the Southern Christian Leadership Conference (SCLC). In 1971, at the age of twenty-three, Chavis gained international prominence as a leader of the Wilmington Ten, a group of civil rights activists in North Carolina who were wrongfully convicted of arson. Their convictions were later overturned, and in 1980 the U.S. Court of Appeals for the Fourth Circuit ordered their release, citing prosecutorial misconduct. Chavis currently serves as president and CEO of the National Newspaper Publishers Association.
	As someone who has spent more than six decades working in the Civil Rights Movement alongside courageous leaders such as Congressman John Lewis, I have learned that lasting social change begins with moral leadership. John Lewis inspired millions with his call to make "good trouble, necessary trouble." He taught us that "good trouble" means standing peacefully and courageously for justice, equality, and human dignity. It is not about creating conflict for its own sake; rather, it is about having the integrity to challenge unfairness with love, discipline, and hope. Every student should know that one person, acting with courage and compassion, can make a positive difference in the lives of others.
	Throughout my life, I have also witnessed the problem of silence. Too often, good people see injustice, bullying, prejudice, or discrimination but remain silent because they are afraid or believe someone else will speak. Congressman Lewis challenged all of us to reject that silence. Ethical courage means speaking the truth with respect, standing beside those who are treated unfairly, and refusing to accept hatred or injustice as normal. Teachers have a unique opportunity to help young people understand that their voices matter and that kindness, honesty, fairness, and peaceful action are among the greatest strengths any leader can possess.
	I believe our schools are places where future leaders are formed every day. In classrooms across America, educators help students develop not only academic excellence but also strong character, moral conviction, and a commitment to serving others. The legacy of Congressman John Lewis reminds us that democracy depends on citizens who are willing to stand up for what is right, even when it is difficult. My hope for every young person is that they will never be afraid to speak for justice, never remain silent when others are harmed, and always remember that the greatest "good trouble" is helping to build what Dr. Martin Luther King Jr. called the “Beloved Community”—a society where freedom, justice, equality, and love are shared by all.
	GUEST EDITORIAL / DISABILITY PRIDE MONTH

	Reflections
	INCLUSIVITY AND ETHNIC STUDIES
	Liz Berger is a scholar and UNESCO research consultant on international projects. Her research focuses on inclusion-building and strengthening when advocating for multiple marginalized people. Her work within neurodivergence spans more than two decades in public and independent schools, medical institutions, and child and adult populations as a social worker, therapist, trauma specialist, and now a PhD student and researcher. Her work reaches educators and policymakers globally.



	Have we invited everyone in the room?
	Decades ago, I started my career after college working with autistic children in schools. For thirty hours a week, I spent school days with an amazing child who offered daily weather reports at the start of every day and relished repeating certain words in the middle of class (which I then repeated constantly in my own mind). We studied together, took his tests together, and when he needed a break from the classroom, we spent time on the swing set on the playground outside together (one of my favorite activities well into adulthood). It was the beginning of my therapy career and my dream job, with one exception: the padded room in the basement of the school.
	When my client would become dysregulated in class, he would respond robustly, and sometimes violently. The expectation was that I and a few of the teachers would physically remove him from the class to the padded room for everyone’s safety (and to minimize school disruption). After the first time that he became physically violent, and our attempt to safely take him down there, we agreed that despite school policy, we would devise a plan in the classroom that capitalized on our collective presence to better prevent these incidents and then to respond to them within the classroom. We never visited the padded room again.
	GUEST EDITORIAL / LIZ BERGER
	Every student enters the classroom with an invisible (or obscured) receptacle that holds the weight of their experiences in the world. Family, friends, community, sports, nutrition and health, and individual processing differences mediate how students express these differences in the school social environment.
	Access friction (Silverman 2024) refers to the idea that providing circumstances that ease access for one student can create circumstances that negatively impact access for another student simultaneously. Important attention has been offered to the role of trauma in classroom dynamics, learning and accessibility. Understanding how to navigate difficult topics with students who have diverse learning styles is complex. So too is the potential for difficult topics to elicit thoughts and feelings for students that may not just be uncomfortable, but may activate trauma responses.


	What happens when one student learns best with near total quiet, but another learns best with background noise?
	When challenging or potentially controversial topics are brought into the classroom, the often herculean efforts of teachers to accommodate students’ emotional and learning needs can lead to an understandable amount of conflict.
	Empathy, validation, kindness, voice and patience are infinite in their potential in the school and classroom, and educators offer these to learners of all backgrounds with grace and generosity. As we consider the importance of appreciating the unique collective that a classroom makes, we also remind ourselves that the individual experience of students can be hard to recognize. Disabled and neurodiverse learners are not just observers of Ethnic Studies work – we share an important lineage in the struggle to be visible and valued alongside all marginalized groups.
	When teachers are designing or adapting Ethnic Studies curriculum where the varied needs of complex learners have not been built into the foundational design, this can leave teachers contemplating the enormity of responsibility that they have to introduce important material and navigate conflicting needs of students at the same time.
	GUEST EDITORIAL / LIZ BERGER

	Ethnic Studies: Disability & Accessibility
	We have made great progress in recent decades in recognizing that access and inclusion at the community level offer not just visibility for those with disabilities or differences, but approaches to living in civil society that may benefit all people (who enjoys taking their bikes up and down those curb cuts?).
	Schools have developed systems to accommodate students with disabilities, and those accommodations can make barriers visible while also creating more inclusive environments. In classrooms, we regularly employ IEPs, 504 Plans, ramps, elevators, and other elements of Universal Design. Visibility organically dissolves in favor of the needs of the student as a learner – ideally, once the supports are in place, the student is able to participate simply as a learner rather than being defined by the accommodation or disability. While this process is far from ideal in some circumstances and school contexts, tremendous progress has been made in creating systemic policy change that ultimately benefits the plurality of the classroom.
	Ethnic studies curriculum, in addition to being formatted accessibly, should include content that acknowledges the lived experience of disabled and neurodiverse people as marginalized people who have advocated for their visibility and the right to live equitably in their communities.
	There are steps educators can take to adapt Ethnic Studies coursework while easing concerns about trauma activation, access friction, and a lack of salience for diverse learners. These steps will be familiar to educators, but are sometimes not considered when it comes to curriculum and learning that falls outside of core subjects despite accessible frameworks such as Universal Design for Learners (UDL).
	Educators should consider what has worked in their classroom previously for students and employ similar strategies to accommodate Ethnic Studies learning. It is easy to think that accommodation plans do not fit outside standard pedagogy, but if a student needs accommodations for science, math, and history, then they also require them for any learning that happens anywhere in the school environment.
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	Recommendations
	Because neurodivergent students can demonstrate asynchrony in their development, demonstrating advanced verbal abilities (for example) does not necessarily mean that students have the emotional skills to process advanced or disturbing emotional content. In fact, their ability to do that may be delayed or affected by particularly attuned empathy pathways, justice-oriented lenses, or a tendency to use systemization to process content.  In these cases, welcome insight from parents and caregivers wherever possible. Doing so may help predict where an adjustment is needed. Through advanced communication as lessons are designed and planned, educators can determine what is needed to provide a safe, inclusive and trauma-free classroom implementation.
	Experiential learning opportunities, such as museum trips and site visits, can be deep and enriching ways to interact outside of the classroom and school. Understanding how this different context may impact diverse learners, from imposing potential physical barriers to offering different sensory stimuli, can help teachers ensure it is a meaningful experience for all. Scarcity is real when it comes to budgets and resources in education, depending on political will, systems and decisions that are often far removed from the inner workings of the classroom.
	Be transparent about the limitations of the classroom to meet every student’s needs ideally, and to perfectly translate difficult topics into digestible lessons. Although some Ethnic Studies curriculum may include UDL activities that offer multi-modal tools for students to engage in learning, whenever possible, teachers should ensure that there are multiple ways of learning and assessment that diverse learners can engage in. Text-based learning, video, audio, art-based and mastery-based learning are areas where diverse learners can connect with material in ways that illustrate their strengths.
	Educators cannot be expected to litigate complex, global events, histories, or challenges in the classroom while also balancing the needs of diverse learners. Introducing a culture of civil discourse, where students of all learning styles can help establish guidelines for classroom discussions, is important. Neurodivergent learners may benefit from private check-ins after lessons to gauge how these lessons were processed, and what emotions may have been activated as the result.
	Understanding that some diverse learners may process lesson content over a longer amount of time is key – and offering the opportunity later in the day or week to ask follow-up questions or discuss the lessons may be helpful.
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	iscover
	No one at Camp Jened could’ve imagined that those summers in the woods together would be the beginnings of a revolution.
	In the early 1970s, teenagers with disabilities faced a future shaped by isolation, discrimination and institutionalization. Camp Jened, a ramshackle camp “for the handicapped” (a term no longer used) in the Catskills, exploded those confines. Jened was their freewheeling Utopia, a place where campers experienced liberation and full inclusion as human beings. Their bonds endured as many migrated West to Berkeley, California — a hotbed of activism where friends from Camp Jened realized that disruption, civil disobedience, and political participation could change the future for millions. the documentary, Crip Camp, is the story of one group of people and captures one moment in time. There are hundreds, if not thousands, of other equally important stories from the Disability Rights Movement.
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